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¢ Now that digital L&T has become main-stream, a new
balance has emerged for those pushing hard to maximize
the affordances of the online space.

Part of this work was completed while working
at RMIT University

¢ |t relates to the level of ‘control” an institution wants to
have, against providing sufficient freedom for staff to
maximize the online classroom and innovate.

e It is imperative to approach this development with a
student first perspective, so the learner experience is not
compromised.

¢ We will look at some initiatives designed to ensure the
provision of quality learning environments at HE

institutions.
e The TEL hierarchy of needs "R
] ]
Alignment to, and evidencing of, sector wide standards and
benchr s, reportable to external bodies
—
< - - y ‘ Inter-institutional benchmarking activities and systemic internal
Consistency is not sameness audit of standards

standards and benchmarks

Basic TEL PD provided by Institutions that, aligned to resources and
help mechanisms

Facilitated, or self-reflective activities around institutional quality J
Access to help resources about TEL via the web }
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Whatis
ACODE

ACODE's mission is to enhance policy and practice in open, distance
and e-learning in the Australasian higher education sector by:
¢ disseminating and sharing knowledge and expertise;

¢ supporting professional development and providing networking
opportunities;

investigating, developing and evaluating new approaches;

advising and influencing key bodies in higher education; and
e promoting best practice.

Australian Government ’ TEQSA

Tertiary Education Quality and Standards Agency

TEQSA Guidance Note
Benchmarking

Overview

Benchmarking can be defined as a structured, collaborative, learning process for comparing

ices, p or outcomes. Its purpose is to identify comparative strengths
and weaknesses, as a basis for developing improvements in academic quality. Benchmarking
can also be defined as a quality process used to evaluate performance by comparing
institutional practices to sector good practice.

Australian higher education sector between providers with different missions, educational and
student profiles, and scale of operations. It is important for higher education institutions at the
outset to identify the purpose of benchmarking. The purpose of benchmarking is not to
standardise all courses and all assessment outcomes, but to reveal variations, and establish
whether those variations arise from the individual nature of the courses or the student cohorts,
or from variations in quality or academic standards.

[Benchmarklng needs to accommodate the significant contextual variations that exist in the ]
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As outlined above, benchmarking is more than the comparison of data. It is a process of
continuously monitoring and evaluating the quality and effectiveness of a provider's operations.

The Threshold Standards do not prescribe any particular process, but here are some indicative
elements that would contribute to meeting the expectations for benchmarking in the Threshold
Standards:

« Identify areas for improvement and areas of good practice
Evidence could include benchmarking reports
* Analyse the reasons for any variation or commonality
Evidence could include benchmarking reports and follow-up interviews
+ Formulate improvement strategies
Evidence could include action plans or elements of other plans
* Report the results and analysis of benchmarking, which should be internally considered
by the appropriate governance body or person.
Evidence of consideration could include minutes of meetings, emails, or file notes
Implement the agreed action plans
Review the outcomes of the implemented actions, both against the expected outcome
as well as against subsequent benchmarking results
Evidence could include progress reports back to managers and governance
bodies.
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ACODE Benchmarks WESTERN SYDNEY

1. Institution-wide policy and governance for technology enhanced
learning;

2. Planning for institution-wide quality improvement of technology
enhanced learning;

3. Information technology systems, services and support for
technology enhanced learning;

The application of technology enhanced learning services;

5. Staff professional development for the effective use of
technology enhanced learning;

Staff support for the use of technology enhanced learning;

7. Student training for the effective use of technology enhanced
learning;

8. Student support for the use of technology enhanced learning

Benchmarking Summit June 2014
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Schacisle kgendal and other Summa Socuments

24 Institutions from 5 countries
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How effective?
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Q23: 1 found this activity personally very rewarding o

Stronghy sgree 42.6%
* - Aczde

-l 87 Q31: | believe the outcomes of this Summit will activity provide an U K 201 7

pepbe
impetus for change at my institution
g K
Suonaty sor 17.0% 80.8%
e - [N 63 2%
f— i 14.9%
ACODE-UK
w oo o= oo weree [ 2.3% .
aad | TEL Benchmarking
e Summit
[p— June 2017
O O g
Benchmarking Approaches wesTey sroney %;loelfélrnlng quality and benchmarking wesTemy srovey
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phe next slide shows the major tools and frameworks vstd | L
to engage with TEL quality. o ilicory
ACODE Set of 8 benchmarking statements created by ACODE to assist HEls to Collaborative Face validity supportedby ~ Sankey etal.
. . . Benchmarks for  improving the quality of TEL. good J i witha r fised (2014)
They fall into 2 major types, theory-based quality frameworks T King scale Focus s on c followingmplementation
L. EADTU E- the Ei Collaborative  Face validity supported by Ehlers (2012)
and pseudo-standards or heuristics. Distance Teachi Set of quality indicators/ ng  expertreview. Revised  EADTU (2012)
e e ided to engage may be following experience in
. . . . .. referenced by external Quality Assurance schemes. CC. implementation
A major issue is the quality of the tools; as there is little o ionscherme for e e tore e dysoridty Bl 202
evidence many have been empirically validated, by correlation SELOE | e TR e
. . . . . EFQUEL the Qualityin E-  None Face validity supported by EFQUEL (2011)
studies/longitudinal case studies. Some methods include: uwave. ¢ (EFQUEL I toer ersered wand | hlers 2012)
* reviewing the research literature related to effectiveness in i e et o seeedtaten iy s poden
. . e-Learning A guide to designing, implementing and enhancing eLearning. A None. Face validity supported by~ Suddaby and.
online learning; s . a range of e el R
2 R e
* seeking input from an expert panel; clcamig | Quakty mprovement ramevorkln e {3y R s e v
i d i Model revised by 3 rounds of (2012a; 2012b)
* undertaking empirical research; (eMM) it deaed orgn i mersiondager N sl
. & peer-reviewed analyses.
* undertaking survey research; T R
. ducti ot iects: d strategic goals for e-learning that can be improved. \i:e;aturerwiew&case
Con uc Ing pl o proJec S’ an Quality Matters  Quality checklist designed for individual online courses through an audit None faceva‘lld\w?uﬂnuv(edbv Varonis (2014)
* drawing on case studies. (Inglis,2008) o e o, O
hi Not for profit, license to use.
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Educational Technology Leadership and Practice in
Higher Education: The Emergence of Threshold

kConcepts

% by Adam Barger (0)

Monday, May 22,2017 The Professional Development Commens

Navigating the world of educational technology in higher education environments is an

y rewarding, yet challenging, endeavor. What must leaders know in order to

thrive in the ever-changing space of educational technelogy? How can leaders and
practitioners allke excel in cultivating and utilizing powerful educational technology
applications, twols, and resources? In this blog, | explare these questions through the lens
of threshold concepts as applied to technology in higher education teaching and learning. |
propase three threshold concepts in our field, discuss their prevalence at the 2017 ELI
Annual Meeting, and suggest their implications for leadership and practice,

Threshold Concepts
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Threshold Standards for Online rekut
Learning Environments

Draft 12

1. Course design and course shells.

2. Welome and course information

3. Orientation and getting started

4. Learning outcomes / course
objective:

ACODE
Threshold
Standards

2017

8. Technology and online tools

7. Learning activities, engagement

and alignment

6. Learning Resources

5. Assessment and Feedback

9. Support for learning

10. Usability and WC3 complience

M/D | Content

¥/S/N | Comment

The course design conforms with the
instivutions goad practice guidelines,

11 | consistent with institutional policy, or
pracedures.

M | The course conforms ta the institution’s
1.2 | design standards (style guide)

| Acourse syllabus [study schedule / overview
/ plan) is populated, providing a logical

13| {stap-wise) study path for stusents
| Termminoory e witinthe course
| consstent it otne coures in e same

discipline and far core institutional services

A direct link i avallabie ta the approved,
current course guide and is positioned in the
15 | agreed logation (consistent across all
courses)

lable from day 1 of the
d by institutional policy

/ procedure
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Threshold standards
for online course
environments

Draft

March 2017

Quality Matters

The Eight General Standards:

1. Course Overview and

Introduction

2. Learning Objectives

(Competencies)

3. Assessment and
Measurement

&

5. Course Activities and Learner

Interaction

6. Course Technology

~

Learner Support

[oc]

Instructional Materials

QuALITY maTTERS
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Standards from the GM Higher
Education Rubric, Fitth Edition

. Accessibility and Usability

ONLINE LEARNING
ONS

OLC Quality Scorecard Suite

RTIUM

INTRODUCING THE OLC QUALITY SCORECARD SUITE

PROGRAMS

monst BLENDED LEARNING PROGRAMS

1 a5 an overall level of

QUALITY COURSE TEACHING &

acerediting bodies, INSTRUCTIONAL PRACTICE

DIGITAL COURSEWARE INSTRUC
TIONAL PRACTICE

05CqN COURSE DESIGN REVIEW

‘QUALITY SCORECARD HISTORY

QuALITY scorecaRd
TESTIMONALS

eractive

ecard, This Scorecard is also availabie in Spanish. zEspa- EXCLUSIVE QUALITY SUITEFEA-

TURES WITH MEMBERSHIP
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*A new balance has emerged to help us maximize the
affordances of the online space.

¢It’s not about ‘control’ but about institutions providing a level of
consistency, whilst providing sufficient freedom for staff to
innovate.

*Student are, and always will be, our first perspective.

*We have seen some examples of how some institutions are
working to ensure the provision of quality learning
environments.

‘Consistency is not sameness’

pom————_ ]
on how to implement them|
are wasted ideas”

Learning

Register now at acodeltli.com

ACODE Leaming Technologies
Leadership Institute

20 - 24 August 2017

Mantra, Mooloolaba

conference@acodeltli.com
@acodelti

www acodeltli com
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